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Abstract:

This study investigates the listening errors and difficulties encountered by undergraduate students of English at
Benghazi University, Al-Wahat campus. Listening is widely recognized as one of the most fundamental
communication skills, yet it remains one of the most challenging to master for learners of English as a foreign
language (EFL). The study aims to identify the common listening problems students face, examine the importance
of listening for EFL learners, and explore the underlying reasons behind listening proficiency issues.

The study employs a descriptive research design, using a questionnaire distributed to fifty undergraduate students
across various semesters in the English Department. The questionnaire consisted of twenty items designed to
uncover patterns and causes of listening errors in classroom settings.

The findings reveal that the majority of students (97%) experience difficulties in listening during lessons, with
50% reporting challenges in understanding their teachers during class. The research identifies several factors
contributing to listening comprehension problems, including unfamiliar vocabulary, complex grammatical
structures, speaker accents, poor concentration, classroom noise, lack of listening laboratories, and the use of
code-switching (Arabic) by some lecturers. Additionally, students struggle to differentiate between words that
share similar pronunciation but carry different meanings.

The study concludes that listening proficiency requires deliberate practice and institutional support.
Recommendations include establishing listening laboratories, integrating audio-visual materials, training teachers
to improve delivery methods, and encouraging students to engage in daily listening activities such as watching
videos, listening to news, and practicing note-taking. The research emphasizes that without effective listening
skills, learners cannot achieve competence in other English language skills, making listening instruction a critical
component of English language teaching in higher education.

Keywords: Listening Errors, Listening Comprehension, Undergraduate Students, English As A Foreign
Language, Listening Proficiency, Communication Skills.
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Introduction
Listening has been defined in various ways; however, it is widely considered the most important of all

communication skills. To define listening adequately, the role of cognition must be recognized
alongside its behavioral aspects (McKenzie & Clark, 1995). Although communication scholars have
not agreed on a single definition of listening, they concur on certain core elements that should be
included.

Listening skills are essential for success in the workplace, within the family, and in society. Strong
listening skills are mandatory for careers in communications, management, planning, and sales.
Listening involves a set of etiquettes, including questioning for clarification, showing empathy, and
providing suitable responses. Good listening also includes understanding body language; eye contact
with the speaker, sitting straight, and remaining alert are all gestures of a good listener.

Listening is a technique used to understand what is said by taking into account how it is said, along with
the nonverbal signs and body language that accompany it. This technique requires practice, as listening
is a very difficult skill. The listening process involves five stages: receiving, understanding, evaluating,
remembering, and responding. Active listening is a particular communication technique that requires
the listener to provide feedback on what he or she hears to the speaker. The three main degrees of active
listening are repeating, paraphrasing, and reflecting.

1.1 Background of the Study

The skill of listening and good listening skills play key roles in communicating with others and are
intended for listening, understanding, and interpretation. (Brownell, J. 2024), introduces foundational
concepts in listening and explains how the HURIER model (Hearing, Understanding, Remembering,
Interpreting, Evaluating, Responding) provides a behavioral framework for conceptualizing and
applying listening.
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In addition, Moustafa (1995) noted that speakers must possess a set of skills and capabilities to ensure
the message reaches the recipient fully, namely:

A S e

The ability to identify the speaker's goal.

The ability to use courtesies and appropriate greetings.
The ability to attract and maintain the listener's attention.
The ability to focus on the important parts of the message.
The ability to deliver ideas in an organized manner.

1.2 Reasons for Choosing the Topic

Listening is one of the most important skills in learning English as a foreign language. Because learners
encounter several problems during their study of English, the researcher has chosen to focus on this
skill. The researcher also wishes to highlight the effect of different accents on learners, given that
teachers at the institution come from various backgrounds. Many students have difficulty listening to
their teachers inside the classroom, which may be attributed to the learner as a receiver. For these
reasons, the researcher investigates this issue in order to help learners by offering suggestions and
recommendations at the end of the research.

1.3 Problem Statement

The main problem addressed in this study is listening difficulty, particularly the challenges students
face in understanding spoken English. The research questions are as follows:

wN =

4.

What problems do students encounter during English listening?
What is the importance of listening for English language learners?
What factors contribute to students’ listening proficiency problems?
What strategies can improve listening habits?

1.4 Objectives of the Study

The objectives of this study are:

b=

To identify the problems students, encounter during English listening.

To examine the importance of listening as a core language skill.

To determine the factors behind students’ listening proficiency problems.

To propose strategies for developing effective listening habits and reducing ineffective
ones.

1.5 Significance of the Study

The significance of this study lies in its theoretical and practical contributions:

1.

2.

Theoretically: This research focuses on determining ways to improve students'
listening ability.

Practically: It is expected to make a positive contribution to English language learners
in developing audio communication skills.

2. Literature Review

Listening is a vital component in creating and maintaining productive speaking skills. It is the first skill
developed, and from listening, language can be acquired and mastered (Lundsteen, 1979, p. 73).
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Through listening, learners can be enhanced through dialogue, as indicated by the phenomenological
tradition of communication.

Listening is an important skill that allows us to receive, understand, and evaluate information
communicated to us. As human beings, we seek to interact daily with one another, and this interaction
consists of two key elements: speaking and listening.

Mistakes made by students are caused by several factors, including different languages or accents,
noise, fear or anxiety, anger, lack of attention, distraction, and hasty interpretation of what we imagine
we hear from others.

Historically, the study of listening began with Paul Rankin's work in 1926, when listening was
determined to be the most frequent mode of communication. However, it was not until the 1940s that
more explicit attention was given to listening (Janusik, 2010, p. 195).

2.1 Types of Listening

Comprehensive listening involves understanding the message and its variables, including receiving,
understanding, remembering, evaluating, and responding, as well as concentration and vocabulary
(Wolvin & Coakley, 1996, p. 142). Specific behavioral skills include matching speech speed and
thought speed, taking good notes, asking questions, and paraphrasing.

2.1.1 Receiving

This is the first and most basic stage of the listening process: the act of absorbing the information being
expressed to you, whether verbally or non-verbally. Not all communication is done through speech, and
not all listening is done with the ears. Regardless of how you are communicating with another person,
the key at this stage is to pay attention. Focus all of your energy on the speaker by following three
simple tips:

- Avoid distractions.
- Do not interrupt the speaker.
- Do not rehearse your response.

2.1.2 Understanding

This is the point in the listening process where you are able to plan your response. Understanding takes
place after you have received the information from the speaker and begin to process its meaning. You
can do this by asking questions or rephrasing parts of the speaker's message. This allows you to
demonstrate your active engagement with their words and helps you better understand their key points.

2.1.3 Remembering

This stage of the listening process might seem very similar to the first two, but it goes beyond merely
absorbing and processing information. Remembering is about retaining that information, and the most
effective way to do so in an important conversation is to move the key elements of a message from your
short-term memory into your long-term memory. There are numerous methods for doing this:

- Identify the fundamental points: By converting a collection of small details into a central theme,
you can transform something potentially complicated into an easy-to-grasp general concept. The details
will remain in your short-term memory, but isolating the main ideas will help you understand them
better and remember them longer.
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- Make the message familiar: Relate the main idea to something you already know. This should be
easy to do, as there are few entirely new ideas, and chances are the discussion you are having will trigger
old memories and past experiences. Use those to help you retain incoming information.

2.1.4 Evaluating

At this stage, you can begin to prepare for your response, but remember: you are still a listener, not a
speaker. After the message has been absorbed, processed, and remembered, you can begin to sort the
information into pieces. After interpreting the speaker's message through a combination of
understanding, retention, and evaluation, you are ready to form a response.

2.1.5 Responding

If you have completed the receiving, understanding, remembering, and evaluating portions of the
listening process, responding should be easier than ever. You will be prepared to address the speaker's
most important points, with an awareness of the circumstances and context surrounding their words. It
is important to understand the transition between listening and speaking and to be aware of the ways
responding is still a part of the active listening process.

Practicing these tips makes you more conscious of the way you communicate and of the bad habits you
should avoid in the listening process. Listening is the most important part of communication because if
you fail to understand the message being expressed to you, you will also fail to provide a substantial
and meaningful response. This is the root cause of many arguments, misunderstandings, and
complications, whether at home, school, or work.

3. Methodology

This section describes the research design, subjects, sample, research instruments, and data collection
procedures.

This study is a descriptive study; the researcher investigates the difficulties faced by undergraduate
students in listening. It aims to describe the difficulties encountered by undergraduate students at
Benghazi University. The researcher selected fifty subjects as a sample in order to identify the reasons
behind listening proficiency issues by asking them twenty closed questions.

According to Saleh (2012), data collection is the peak activity in research, which means the researcher
must meet the learners who will become the source of the research data. The researcher gathered data
by means of a questionnaire. In this study, the researcher designed a questionnaire at Benghazi
University, Al-Wahat, in the English Department. The analysis was conducted with students to check
common errors in listening. The researcher asked fifty students their ages between 18 to 22 years to
answer the questions across all semesters were chosen randomly from different level, from the first to
the last semester. The researcher also attempted to interpret their responses to arrive at different
conclusions.

4. Discussion Of Results

This chapter describes and analyzes the data obtained from the students' answers to the questionnaire.
Twenty questions were included. The following sections present the results of the questions analyzed.

Question 1: Do you think the students find it difficult to listen during the lesson?

Options: a) Yes b) No c) Sometimes
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Figure 1 Students’ Responses on the Difficulty of Listening During the Lesson

According to the chart, 97% of the students say "sometimes" because they find it difficult when listening
to some words. A few students (3%) can understand words while listening without any mistakes;
perhaps they have more experience than the others. In fact, most of them find listening difficult during

the lesson, which means that listening is not an easy skill to master.

Question 2: Do you think students are able to follow what the teacher says during the lesson?

Options: a) Yes b) No c) Sometimes
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Figure 2 Students’ Ability to Follow What the Teacher Says During the Lesson

According to the chart, 50% of the students have difficulty listening to the teacher. This could be
because of poor listening ability or a lack of focus. In addition, the teacher's tone affects their ability to

listen. Meanwhile, 30% say "sometimes,” which is a negative point.
Question 3: Do you think similar words affect listening?

Options: a) Yes b) No c) Sometimes
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Figure 3 The Effect of Similar Words on Listening

According to the chart above, "Yes" is 90%, which is the highest percentage. This is a negative result:
a large group of students have difficulty with similar words. In contrast, "Sometimes" is 6%, and "No"
is 4%, which is a small percentage. This means that most students have problems and difficulties with
similar words.

5. Answering The Research Questions
5.1 What problems do students encounter during English listening?

Factors causing listening problems can be classified into several categories: problems related to the
text, problems related to tasks and activities, problems related to the listener, and problems related to
teacher methodology.

Problems related to listening materials: Listening materials may deal with almost any area of life,
including street conversations, new products, and situations unfamiliar to students. In a spontaneous
conversation, speakers frequently change topics, and the material itself may be the main source of
listening comprehension problems. In particular, unfamiliar words, difficult grammatical structures, and
the length of the spoken text may cause difficulty in understanding. The major problem hindering
listening comprehension was that the students' vocabularies were too limited to understand the content.

Problems pertaining to poor grammar: Grammatical structures cause much trouble for students.
Difficulty in listening comprehension is partly due to the structural component of the text, and it is
possible to infer that long spoken texts interfere with learners' listening comprehension. In general, the
listening text itself can be the main source of listening comprehension problems. In particular,
unfamiliar words, complex grammatical structures, long spoken texts, topics that cannot generate
interest, complex sentences, and unfamiliar topics pose listening difficulties for EFL learners.

5.2 What is the importance of listening for English language learners?

Listening plays an important role in the process of teaching English as a foreign language, as it occupies
a large portion of the time we spend communicating in the language. Consider the time you spend
listening to others speak, or listening to songs, news, lectures, and YouTube videos.

Recently, advances in technology have served to raise the profile of listening skills in teaching English
as a foreign language. Technology provides input that can be very significant for learning English as a
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foreign language in general and for developing speaking skills in particular. Moreover, it promotes non-
linear processing of language and encourages learners to develop holistic strategies for texts. As
language teachers, we need to think about how we can incorporate listening into our teaching and
outside the classroom so that our students are exposed to significant listening input.

5.3 What factors contribute to students’ listening proficiency problems?

According to the students' answers, the researcher found that the main reason behind this issue is the
lack of a laboratory. The learners encountered no laboratory, which leads to misunderstanding in many
ways. Moreover, students face many difficulties in differentiating between vocabulary items that have
the same pronunciation but different meanings, which means learners become confused at that stage.

Additionally, learners are exposed to real situations created by teachers. Most teachers have different
accents that affect students' acquisition of pronunciation, especially for difficult and strange words in
the subject inside the classroom. Students' concentration is weak during classes due to noise and
disruption from some students, and there is a lack of management inside the classroom, for which the
teacher is responsible.

5.4 What strategies can improve listening habits?

To improve listening habits, the study suggests a combined approach: learners should practice daily
with graded audio, videos, news, and podcasts; take notes; listen for main ideas; and use minimal-pair
and shadowing exercises to distinguish similar-sounding words. Teachers should speak slowly and
clearly, use authentic but level-appropriate audio-visual materials, teach listening strategies explicitly,
reduce code-switching to Arabic, and manage classroom noise and disruption. Institutions should
establish well-equipped listening laboratories, integrate technology, provide teacher training, and give
listening a clear place in the curriculum. Together, these learner, teacher, and institutional strategies
address the main causes of listening problems found in the research—limited vocabulary, unfamiliar
accents, poor concentration, lack of practice, and inadequate facilities—and help students develop more
effective, consistent listening habits.

6. Conclusion

Through the analysis of feedback received from students based on the questionnaire, the researcher has
traced the fact that, in order to improve oral communicative proficiency, students need to focus and take
initiative in listening skills and cooperate with one another. Moreover, the researcher found that the real
problems facing students are as follows:

- There is no laboratory in the college for listening.
- Some lecturers use the mother tongue (Arabic) during classes.
- There is a lack of attention from students and chaos in the classroom.

The researcher hopes that this research will be useful to everyone interested in knowing more about the
difficulties faced by students in listening skills. This research also highlights measures to be undertaken
in order to overcome these difficulties in the future and considers listening as the most important skill
in English. Without true listening, one cannot master any other skill in English.

7. Recommendations

To find solutions for the problem of listening in the classroom, each student must practice listening in
daily life. For example, students should:
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1. Listen to material with or without a transcript to help with understanding and
comprehension.

2. Try to write what they hear in English, even if incorrectly; this technique helps
assimilation and access to understanding.

3. Listen to materials they are interested in, such as politics, economics, or novels.

4. Take notes, which helps focus on the message rather than just listening.

5. Listen for the main idea of a conversation and not focus on details until the main ideas
are understood.

If the teacher's accent is not clear, it is difficult for students to understand what the teacher aims to say.
This is one of the main reasons for listening mistakes. The teacher should speak slowly until he or she
feels that what was said is understood by the learners, and give them enough time to recall their
knowledge from the Language Acquisition Device (LAD) or through the use of modern teaching
methods.
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